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For the full text of this licence, please go to: http://creativecommons.org/licenses/by-nc-nd/2.5/ and reflect on valued or sporting bodies that they saw in visual media. The girls illustrated 23 their performances of constrained or empowered physicalities, within a physical culture that 24 values, among girls, racialised performances of active but feminised bodies. Many girls 25 placed their physical activity significantly in school, and saw sporting bodies as male and 26 elite. Where students do not associate people like themselves as sporting bodies, there may be 27 implications for their continued involvement in physical activity. At the same time, girls were 28 physically activity outside of school despite not seeing themselves as sporty. Reflecting on 29 the invisibility of minority ethnic women in sports media, this research suggests that greater 30 representation may enable young minority women to see themselves and people like them as 31 valued bodies in sport and physical activity. 32
Representing valued bodies in PE 3
Valued bodies in sport pedagogy 33
Status or value in secondary PE contexts is often associated with performances of 34 highly proficient sporting bodies (Shilling, 2008) , given the continuing predominance of 35 "traditional", team, competitive sports in PE curricula and the centrality of corporeal 36 performance in sport. Research on youth sport and PE finds that outcomes desired in sport 37 put value on the display of specific normative body appearance and behaviour of proficient 38 sporting bodies, producing hierarchies of privilege and marginality ( These narrow ranges of value are stratified along intersections of gender, race, class and age. 48
In today's public health context, certain cohorts of young people are more likely than others 49 to be identified as having "bodies-at-risk", a discourse that fixes and homogenises minority 50 young people identities as "different", unhealthy and physically inactive. between hegemonic masculinity and performances of proficient and strong sporting bodies 59 (Connell, 1987 (Connell, , 1995 Wellard, 2006) simultaneously marks female sporting bodies as 60 unfeminine (Cockburn & Clarke, 2002) or associates women's physical activity with 61 maintenance of a "not too muscley", shapely and aerobicised appearance (Gorely et al, 2003 ; 62 Markula, 1995) .Theoretical framework 63
Feminist poststructuralism can add to understandings of how discourses surrounding 64 what is and is not valued can be taken up and negotiated by young people in the construction 65 of their identities (Weedon, 1997) . Only subjectivities made possible in discourse can be 66 taken up (Davies, 2004) . Identities and subjectivities are formed in relation to the discourses 67 and images (Wright, 2004 ) that young people encounter and (re)produce within institutional 68 and media sites. By "positioning" (Davies & Harré, 1990 ) oneself in relation to the discourses 69 available within a culture or social field, individuals become embodied by practising or living 70 out discourses. Rail (2009: 143) uses a poststructuralist framework to conceptualise 71 positioning as how the 'gendered, heterosexualised and racialised discourses to which one 72 has access' provide spaces that individuals can inhabit or codes by which they can act, 73 behave and perform in social practices. These rationales 'make available different modes of 74 relating to the self, and lived relations of the body' (O' Flynn, 2008: 110) . To this 75 poststructuralist approach, postcolonial feminist scholarship adds that inquiry on the body 76 must rethink assumptions of Whiteness, as the privileging of white peoples, knowledge and 77 experience, perceiving them as universal (Frankenberg, 1993) , in the ways bodies are able to 78 move, behave and look, which is of especial pertinence in activity contexts. This perspective 79 can aid researching the intersecting gendered and racialised discourses to which young 80 women have access to construct meanings and position their selves (van Sterkenberg & 81 Knoppers, 2004) . Many studies on young women and physical activity address genderconstructions and relations; ethnicity and race in intersection with gender must also be the 83 focus of study (Brah, 1996 Measures of status included exposure on television: because Meena only saw men's sport on 286 television, she saw men as more naturally suited to sport: 287
You watch telly and then you always see like in football they are always um, men 288 playing football and men playing rugby so it's like, and cricket and all that, but you 289 hardly see like women and girls playing all those sports, so it's like, it's just naturally 290 suited for [men] .
(Meena) 291
While Meena suggested that she might, in the future, take up a sport in a competitive way, it 292 really has little relevancy to her life and self as she constructed herself here. She positioned 293 herself as different to the competitive sporting bodies she recognised in the Olympics and 294 media sport cultures. Although Meena said that she enjoyed watching elite athletes, her sense 295 of herself as articulated in her photo diary and interviews was not informed by being a sports 296 person. Meena reported that outside of PE she was not very active. In PE lessons, she did not 297 resist participating, but neither considered herself to have high ability. Here emphasis is 298 added to highlight how her language suggests she's not interested in sport but she thinks 299 other people might be: 300 They've got different sports so that there's something for everyone and it could like 301 possibly make others want to go and join the sport because it's so much variety so it's 302 like, um, you might go and join a club after you've done the sport in PE. (Meena) 303
Meena seemed unable to speak of herself as a sporting body. In Meena's set of 26 photos, she 304 emphasised seven that showed large groups of male students on the playing fields engaged in 305 football and running games at break times (see Figure 5) . Photos of Meena and her friends 306 displayed them chilling out at lunchtimes, posing for the camera (Figure 6 ). In line with her 307 admiration for Olympic athletes, Meena explained that both her friends and the boys at 308 school are to be admired because they are committed to sports participation in extra-309 curricular clubs at school. She discussed the support and team work she valued from them inPE and their recreational dance activities at home. She perceived her friends as being active 311 in extra-curricular sports clubs at school, but resisted joining in with them, claiming that she 312 had other hobbies, including Art Club, that she preferred over sports. 313 Although Meena did what was expected of her in PE, her experiences suggest that she 332 simultaneously resisted subjectivity as a competitive sports player while promoting 333 cooperative situations such as dance. 334
Meena's "sport is not for me" stance can also be seen in the way she spoke about 335 sport as not being an acceptable career path for people of a certain background:
It's like different types of people expect different things, so like some people who um, 337 say if for example, weren't educated and they want to educate their kids as far as they 338 can, and they don't want to take the risk that oh, if they go round doing sports then 339 what are they going to earn later on? So I think it's a bit like that. (Meena) 340
While she did not explicitly refer to British Asian or another specific ethnicity, using instead 341 While some measures were identified among teachers as attempts to increase girls' 352 participation in PE and school sport, such as allowing freer interpretation of the PE kit rules; 353 including traditionally female activities on the curriculum; and dividing PE into single sex 354 classes, there appeared a divide between the recreational, school-level activities that were 355 available for girls, and engagement in higher levels of sport that was reserved for male 356 athletes. Theories of discursive practice (Weedon, 1997; Davies, 1989) , visual culture 357 (Prosser, 2007) and hidden curriculum (Kirk, 1992) bodies. Yet among these narratives suggesting Asian students' low ability and engagement in 366 physical activity, it is also evident that these girls were active outside of school, that despite 367 the construction of girls like them as inactive, they were able at other times to resist. Young 368 people's own body narratives give them the ability to make multiple readings of bodies that 369 they encounter in educational or media sites (Atencio, for producing subjectivities, so that within the meanings the girls had available to them, they 372 did not define their recreational engagement as sporty. Yet outside of school, the girls found 373 meanings that enabled them to engage in physical activity and thus resist notions of Asian 374 girls and women as passive and physically inactive (Fleming, 1991; Lovell, 1991) . Bhavana 375 and Meena became involved in, respectively, taekwondo and dance through female friends or 376 family members, who did represent active minority ethnic women. Peer and family networks 377 have been found important for minority girls' recreation (Scraton & Watson, 1998) . 378
This paper has explored a number of the ways that young women visualised valued 379 bodies and their active or inactive embodied identities within PE contexts. By interrogating 380 the discourses that educational institutions are offering to young people through the hidden 381 curriculum, ways can be found to deconstruct assumptions of Whiteness in the ways sporting 382 and gendered bodies are given value in school sites (Wright, 1995) . This paper is part of a 383 broader study that engaged a diverse group of young people in visual and verbal methods of 384 data production to investigate their physical activity practices in the context of their diverse, 385 urban secondary school. If researchers and teachers are committed to deconstructing 386
Whiteness that is embedded in the visual physical cultures of activity spaces, and which 387 informs how bodies may be valued in schools, participatory visual methods withinethnographic studies have the potential to enable highlighting the complexity of young 389 people's meanings of their selves in culturally and gender sensitive ways (Vertinsky, 1992) . of elite sports players in media, predominantly white and male, can affect the ideas that 582 young minority ethnic women have about who can be sporty or active, and hence their own 583 value within physical activity. Using visual methods, research was carried out with British 584
Asian girls aged 13-14, who created photographs that represented their involvement in 585 physical activity, and their ideas of which bodies are valued as sporting. Many girls placed 586 their physical activity significantly in school, and saw sporting bodies as male and elite. At 587 the same time, girls were physically activity outside of school despite not seeing themselves 588 as sporty. Reflecting on the invisibility of minority ethnic women in sports media, this 589 research suggests that greater representation may enable minority girls to see themselves as 590 valued bodies as part of working to increase their engagement in sport and physical activity. 591
